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This foreshadowing alludes to both the creation and destruc ion life. When creating life, sk
the lightning bolt hits the oak tree. This implies that Victor and nature usurped on the “ g
creation of the creature together but by the/ennﬁ/iétxé’r %Ffa‘://e?F cognition and has
awareness of his boundaries but still proceeds to surpass them. This ultimately resms?nm/ :

! his downfall and presents the idea that nature decided not to work with Victor. ~

".\r Personification of nature is a comfort{or Victor as he lacks a maternal figure durin\g\tho
{ e

endwg@ge_[egt_sa\fter his motfier passed away due to scarlet fever. Victor [ac|
a role model guiding his conscience’/Pathetic fallacy then reflects his internalised
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r frustration and disorientation as mien, particularly in the 19t century, often don’s
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compare the extent to which the writers present a range of locations within your texts

Although written alm
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200 years apart, both Frankenstein and Never Let Me Go are

manipulated as structural devices in order to exemplify key themes such as isolation and o
\f’——/_\’,__//\__
vulnerability.
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g the time that Frankenstein was written, the 19 century, the exploration of the
as beginning. It was an unknown area and its explorers were regarded as brave
and heroic, even in present day. The perpetual white surroundings often disorientate

people and the snow acts as a soundproof barrier to any possible human contact.
Shelley presents the theme of isolatio
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ermore, the recurrent i
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. This then creates a doubling betweén Victor
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dea of being “surrounded by ice”~——— /%M&W

gho‘lyhe novel encompasses-how Victor is Wamn—s?nature, and

Mg,w‘ﬁerefore defying God. The 19" century was heavily religious and this would have

(/{Zﬂ"/ v shocked audiences as Shgltley plays with pantheism throughout th€ novel. Within Never
s

Let Me Go, “Hailsham” is a symbolic function to ostracise the clones from wider society.
This is repeated within the disused bus stop and the dead tree trunks found. The dead

tree trunks not only embody the clone’s marginalisation from society, but also how they — %/

have defied nature. The clones are bred to harvest organs for wider society and are
based off their “possibles”. It reaches upon a debate prevalent within today’s society as

many are hesitant towards the misuse and ethics of science as boundaries aren’t yet ~/77.
N 4 /Lé%’

imposed ypon experimental science. This inevitably results in social isolation from the
m 71 m n “w ’ g ”» w - ”n
clones anA etween éach other as they “aren’t supposed to visit carers.” “Hailsham
acts as physical entrapment to reinforce the theme of isolation whilst the clones only
truly experience mental entrapment as they are confused and oblivious without fully

understanding or questioning their restrictions in society. This creates a sense of\ .
empathy within the audience as the clones are clueless as well as helpless. =%

The danger of knowledge is exposed within Frankenstein as stormswareTepeatedly 7

manipulated to foreground Victor’s persistent refusal to recognisesthe power of nature

This foreshadowing alludes to both the creation and destruc
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awareness of his boundaries but still proceeds to surpass them. This ultimately

his downfall and presents the idea that nature decided not to work with Victor
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uncertainty as well as the increasingly prevalent darkness alluding to the truth being
revealed. This would disrupt any security and sense of routine or regularity the clones
did have within “Hailsham”. Kathy doesn’t reference the weather often, suggesting the

complete isolation from the natural world and her lack of understanding of it. _
Y./ et <z
In conclusion, an isolated setting is present in both texts, implying the vulnerable

individual is pitched against more powerful forces, nature.




