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MARKING INSTRUCTIONS  
 

PREPARATION FOR MARKING  
 
SCORIS 
 
1. Make sure that you have accessed and completed the relevant training packages for on-screen marking:  scoris assessor Online Training; OCR 

Essential Guide to Marking.  
 

2. Make sure that you have read and understood the mark scheme and the question paper for this unit. These are posted on the RM Cambridge 
Assessment Support Portal http://www.rm.com/support/ca  
 

3. Log-in to Scoris and mark the [insert number] practice responses (“scripts”) and the [insert number] standardisation responses.   
 
YOU MUST MARK 10 PRACTICE AND 10 STANDARDISATION RESPONSES BEFORE YOU CAN BE APPROVED TO MARK LIVE 
SCRIPTS. 

 
MARKING 
 
1. Mark strictly to the mark scheme. 
 
2. Marks awarded must relate directly to the marking criteria.  
 
3. The schedule of dates is very important. It is essential that you meet the Scoris 50% and 100% deadlines. If you experience problems, you 

must contact your Team Leader (Supervisor) without delay. 
 
4. If you are in any doubt about applying the mark scheme, consult your Team Leader by telephone, by email or via the Scoris messaging 

system.  
 
5. Work crossed out: 
 

a. where a candidate crosses out an answer and provides an alternative response, the crossed out response is not marked and gains no 
marks 

b. if a candidate crosses out an answer to a whole question and makes no second attempt, and if the inclusion of the answer does not 
cause a rubric infringement, the assessor should attempt to mark the crossed out answer and award marks appropriately. 

 

http://www.rm.com/support/ca
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6. Always check the pages (and additional objects if present) at the end of the response in case any answers have been continued there. If the 
candidate has continued an answer there then add a tick to confirm that the work has been seen. 
 

7. There is a NR (No Response) option.  
 
8. Award NR (No Response) 

- if there is nothing written at all in the answer space  
- OR if there is a comment which does not in any way relate to the question (e.g. ‘can’t do’, ‘don’t know’)  
- OR if there is a mark (e.g. a dash, a question mark) which isn’t an attempt at the question.  

Note: award 0 marks - for an attempt that earns no credit (including copying out the question). 
 

9. The Scoris comments box is used by your team leader to explain the marking of the practice responses. Please refer to these comments 
when checking your practice responses. Do not use the comments box for any other reason.  
If you have any questions or comments for your team leader, use the phone, the Scoris messaging system or e-mail. 
 

10. Assistant Examiners will send a brief report on the performance of candidates to your Team Leader (Supervisor) by the end of the marking 
period.  The Assistant Examiner’s Report Form (AERF) can be found on the RM Cambridge Assessment Support. Your report should 
contain notes on particular strengths displayed as well as common errors or weaknesses.  Constructive criticism of the question paper/mark 
scheme is also appreciated. 
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11. Annotations  
 

Annotation Meaning 
  
  
  
  
  
  

 
INTRODUCTION  
 
Your first task as an Examiner is to become thoroughly familiar with the material on which the examination depends. This material includes:  
 
• the specification, especially the assessment objectives  
• the question paper and its rubrics  
• the texts which candidates have studied  
• the mark scheme.  
 
You should ensure that you have copies of these materials.  
 
You should ensure also that you are familiar with the administrative procedures related to the marking process. These are set out in the OCR 
booklet Instructions for Examiners.  
 
Please ask for help or guidance whenever you need it. Your first point of contact is your Team Leader.  
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These are the Assessment Objectives for the English Language specification as a whole. 
 

 
AO1 

 
Apply appropriate methods of language analysis, using associated terminology and coherent written expression. 

 
AO2 

 
Demonstrate critical understanding of concepts and issues relevant to language use. 

 
AO3 

 
Analyse and evaluate how contextual factors and language features are associated with the construction of meaning. 

 
AO4 

 
Explore connections across texts, informed by linguistic concepts and methods. 

 
AO5 

 
Demonstrate expertise and creativity in the use of English to communicate in different ways. 

 
 
WEIGHTING OF ASSESSMENT OBJECTIVES  
 
The relationship between the units and the assessment objectives of the scheme of assessment is shown in the following table:  
 

Component 
% of A level  

AO1 AO2 AO3 AO4 AO5 Total 
Exploring language H470/01 
 11% 6% 11% 6% 6% 

 
40% 

Dimensions of linguistic variation H470/02 
 11% 11% 12% 6% 

 
0% 40% 

Independent language research H470/03 
 5% 5% 5% 0% 

 
5% 20% 

 27% 22% 28% 12% 11% 100% 
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USING THE MARK SCHEME  
 
Study this Mark Scheme carefully. The Mark Scheme is an integral part of the process that begins with the setting of the question paper and ends 
with the awarding of grades. Question Papers and Mark Schemes are developed in association with each other so that issues of differentiation and 
positive achievement can be addressed from the very start.  
 
This Mark Scheme is a working document; it is not exhaustive; it does not provide ‘correct’ answers. The Mark Scheme can only provide ‘best 
guesses’ about how the question will work out, and it is subject to revision after we have looked at a wide range of scripts. 
 
The Examiners’ Standardisation Meeting will ensure that the Mark Scheme covers the range of candidates’ responses to the questions, and that all 
Examiners understand and apply the Mark Scheme in the same way. The Mark Scheme will be discussed and amended at the meeting, and 
administrative procedures will be confirmed. Co-ordination scripts will be issued at the meeting to exemplify aspects of candidates’ responses and 
achievements; the co-ordination scripts then become part of this Mark Scheme. Before the Standardisation Meeting, you should read and mark in 
pencil a number of scripts, in order to gain an impression of the range of responses and achievement that may be expected. In your marking, you 
will encounter valid responses which are not covered by the Mark Scheme: these responses must be credited. You will encounter answers which 
fall outside the ‘target range’ of levels for the paper which you are marking. Please mark these answers according to the marking criteria.  
 
Please read carefully all the scripts in your allocation and make every effort to look positively for achievement throughout the ability range. Always 
be prepared to use the full range of marks. 
 
 



 

7 
 

PAPER-SPECIFIC INSTRUCTIONS: H470/01 Exploring language 
 
Candidates answer all the questions on the paper. The paper addresses all of the assessment objectives: 
Assessment Objectives AO1 and AO3 are addressed in question 1. 
Assessment Objectives AO2 and AO5 are addressed in question 2. 
Assessment Objectives AO1, AO3 and AO4 are addressed in question 3. 
 
In each question, the assessment objectives are given equal weighting. 
 
THE INDICATIVE CONTENT FOR EACH TASK provides an indication of what candidates are likely to cover. The notes are neither prescriptive nor 
exhaustive: candidates should be rewarded for any relevant response which appropriately addresses the Assessment Objectives. 
THE LEVEL DESCRIPTORS FOR EACH QUESTION FOLLOW THE INDICATIVE CONTENT. 
 
SUBJECT-SPECIFIC INSTRUCTIONS: ENGLISH LANGUAGE 
 

• Each level descriptor covers the relevant assessment objectives. 
• Where the assessment objectives appear in separate columns, marks should be allocated for each assessment objective independently of 

one another. There is no requirement for responses to be allocated marks from within the same level across each assessment objective. 
• An answer does not have to meet all the requirements of a level descriptor before being placed in that level. The extent to which it meets all 

of the requirements of a level descriptor will determine its placement within that level.  
• The extent to which the statements within the level have been achieved should be the only criteria used when deciding the mark within a 

level.   
• Indicative content indicates possible points candidates might make, but this is not an exhaustive account.  Any valid response should be 

rewarded. 
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Indicative Content - Please note: indicative content indicates possible points candidates might make, but this is not an exhaustive account.  Any valid response 
should be rewarded. 
 
Question Guidance Marks Text features 

1 
 

Text A is a humorous piece from the magazine 
section of the Saturday edition of The 
Guardian newspaper, in which the writer 
Catherine Bennett pretends to be a so-called 
‘empty nester’, a mother whose children have 
just left home. It seems like the speaker is 
talking to a friend in a similar position. The 
article was published in August 2015. 
 
Giving careful consideration to the context of 
the text: 

(a) identify and analyse patterns of lexical and 
semantic use.              

(b) identify and analyse the way sentences 
are constructed. 

 
Possibilities are provided below for guidance but 
any valid response should be rewarded. 
 
General contextual points (AO3): Context can be 
understood in different ways. In this text there is 
the context of the text’s genre: a piece of satirical 
writing (part of a series) in a broadsheet 
newspaper. These kinds of pieces appear in the 
quality press and in Private Eye, where a ‘type’, 
usually particularly self-assured and/or in a high 
status position in society, is mocked through 
exaggeration. These pieces will develop in some 
way and become increasingly absurd as they go 
on. This one has a twist at the end where we 
realise that the ‘empty-nester’ is actually glad to 

20 In each of the bullet points below, AO1 is covered at the start of 
the point and AO3 at the end. 
 

(a)  identify and analyse patterns of lexical and 
semantic use 

 
       Possible features could be: 
• use of proper nouns, reflecting the fact that the text 

relates to travel: ‘Syria’, ‘St Andrews’, ‘Toronto’ 
• temporal references/markers: ‘never’, ‘more time’, ‘every 

time’, ‘September’, ‘Christmas’ 
• a mix of low (‘Mandarin’) and high frequency (‘flat’) lexis, 

reflecting broadsheet context 
• lexical field of education: ‘tutors’, ‘essays’, ‘personal 

statements’ 
• use of foreign lexis ‘en suite’ – not italicised, as 

audience familiarity would be assumed 
• colloquial lexis used to create an informal register ‘kids’, 

and neologism ‘cuddlies’ 
• satirical effect comes from repetition of hyperbolic lexis 

‘bereavement’ and ‘howling’  
• shift from speaker’s smugness to selfishness, 

established semantically through movement from ‘sitting 
on her bed and howling’ to ‘off to the dump’ – use of 
bathos – means that discourse structure of text helps 
with pragmatic effect, with the ‘twist’ saved for the last 
paragraph  

• the semantics of the early part convey to the reader a 
critique of the smugness of the speaker with phrases 
like ‘joint history of art and Mandarin’ and the idea that 
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have the house free at last. It is designed to 
entertain but can also have a persuasive slant, 
prompting the reader to be critical of the subject. In 
terms of the social, cultural and historical context 
that surrounds the text, the speaker is clearly 
middle class and affluent (‘little place in France’) 
and the implied reader, who may recognise 
something of themselves in the character, should 
find their voice entertaining and irritating at the 
same time. 
 
This piece of written satire fits within the wider 
genre of satirical work, including TV and radio 
impression shows and the work of comedians and 
actors like Sacha Baron Cohen and Catherine 
Tate. It follows discourse structure of a one-sided 
conversation (e.g. the question at the start 
suggests they are already talking ‘That’s your last 
one off in September?’ and ‘I know, thanks’ implies 
that the speaker is replying to a suggestion from 
her friend). The reader, meanwhile, probably just 
sees the speaker as self-centred and dominant. 
 
The text is ironic: Catherine Bennett is taking on 
this voice to make fun of it. The character is meant 
to irritate the reader with comments like the last 
line ‘Do you want to see a picture of the puppy?’ 
which suggests that she has been pretty quick to 
replace her daughter. 
 
 
 

the implied listener in the text would automatically know 
that ‘St Andrews’ was a university, not just a town – 
links to context 

• shared knowledge expected here from the actual 
reader, who being part of the audience for a broadsheet,  
would know many of the references  
 

     (b) identify and analyse the way sentences are   
      constructed   

 
Possible aspects could be:  

• verb mood: uses of interrogative, sometimes to imply 
that this is a conversation, albeit one-sided, and 
sometimes rhetorical (‘They never stop being your baby, 
do they?’) – all designed to present character as self-
centred and ripe for mockery 

• Questions come in succession, in the tradition of 
quaestitio in rhetorical speech – bombarding the internal 
audience but also, obviously, the reader, making the 
character all the more irritating (e.g. end of first 
paragraph, three in a row) 

• minor sentences keep conversational feel (e.g. ‘Me, too, 
St Andrews’ ‘But young people can be so selfish, can’t 
they?’) – helps give authenticity to the speech and 
enforces satire, since reader often wants to reply ‘no’ to 
what she says (e.g. showing the puppy at the end, 
perhaps). ‘Me, too, St Andrews’ is superficially just 
chatty, but probably meant to exhibit trait of speaker to 
show off what her daughter is doing 

• Uses of tag questions (e.g. ‘can’t they’, ‘do they’), seen 
by Lakoff and others as female trait, designed often to 
engage other speakers. Here, again, probably meant to 
show a rather shallow element to the speaker, who 
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really just wants to talk 
• Use of multi-clausal compound-complex clauses such 

as ‘There’s Skype, of course… to ‘Toronto’ give sense 
of speaker rushing to get all the information out. Final 
clause from ‘even if…’ demonstrates how smug she is 
about her daughter’s achievements: it’s supposedly just 
incidental information at the end of the sentence, but 
actually packed full of ostentatious elements (e.g. 
phrase ‘a year in Toronto’) 
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There are a total of 20 marks available for Question 1.  
10 marks can be awarded for part (a) and 10 marks for part (b). There is one mark per level for each AO. This table should be used twice – firstly to 
mark part (a) and allocate a mark out of 10, and then again to mark part (b) and allocate a mark out of 10.  Parts (a) and (b) focus on different 
language levels, and therefore each part could achieve different levels.  Each part should be marked completely separately – there is no need to 
look for consistency in allocating marks if the responses demonstrate different levels of competency. 
 

Level AO1 and AO3 Mark 
5 • Candidates clearly identify patterns of language use in precise relation to the linguistic level specified in the 

task and can closely analyse incisively chosen evidence, with application of appropriate terminology; the 
writing is in a secure academic register. (AO1) 

• With a precise hold on the language feature specified in the task, candidates perceptively evaluate the 
possible effect of contextual factors on the way language is produced in this text and is received and 
understood by its audience. (AO3) 

9–10 

4 • Candidates can single out and analyse relevant examples of language use related to the linguistic level 
specified in the task, with application of appropriate terminology and coherent written expression. (AO1) 

• Focusing on the language feature specified in the task, candidates can convincingly weigh up some possible 
effects of contextual factors on the way language is produced in this text and the way it is received and 
understood by its audience. (AO3) 

7–8 

3 • Candidates make some clear points about language use which relate to the specified language level and are 
supported with relevant evidence; use of terminology is mostly appropriate, although likely to be less densely 
packed than the level above and written expression is clear but likely not to be economical. (AO1) 

• Having a reasonable sense of the language feature specified, candidates come to some clear conclusions 
about the possible effect of contextual factors on the way language is produced in this text and is received by 
its audience. (AO3) 

5–6 

2 • Candidates attempt to make their writing relevant to the feature and language level specified in the task, 
pulling out the occasional piece of evidence and using terminology which is partially appropriate; written 
expression has some errors but the meaning is nonetheless apparent. (AO1) 

• Having some sense of the language feature specified, candidates come to some fairly loose conclusions 
about the possible effect of contextual factors on the way language is produced in this text and is received by 
its audience. (AO3) 

3–4 

1 • Candidates make some link to the specified feature and language level and some terms are used, 
appropriately; evidence, if there, is likely to be barely relevant or only loosely defined (not actually quoted, for 
example) and writing may at times obscure meaning. (AO1) 

• Conclusions about the possible effect of contextual factors on the way language is produced and is received 
by the audience will be somewhat indistinct. There may be a vague sense of the text’s purpose.  (AO3) 

1–2 
 

0 • No response or no response worthy of any credit. 0 
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Indicative Content - Please note: indicative content indicates possible points candidates might make, but this is not an exhaustive 
account.  Any valid response should be rewarded. 
 
Question Guidance Marks Text features 

2 
 

‘When we use language, we are mostly just 
copying other people.’ 

 

Write a blog post for an online news service 
(e.g. Buzzfeed or a newspaper or magazine) or 
for a personal website (e.g. one belonging to a 
writer or comedian like Caitlin Moran or Stephen 
Fry). You can explore the idea of imitation from 
any angle which you think is linguistically 
interesting and which will engage a reasonably 
well educated non-specialist audience. It should 
be no more than 500 words long. 
      
Possibilities are provided below for guidance but 
any valid response should be rewarded. 
 
AO5 
 
Blogs are more interactive than articles in a 
newspaper or magazine and candidates should be 
rewarded for having that element in their writing. 
However, since a blog is an extended piece of 
writing, it is also important that the piece has some 
kind of shape to it, or it will not be rewarded as 
‘expertly constructed’.  
A good model is the kind of piece found in the 
features or arts section of papers like The Times or 
The Guardian. These are sometimes also printed in 
the paper itself, but online they will be followed by a 
comment section, where readers can contribute to 

24 AO2 
 
The task can be approached in many ways (see options below), 
although to pull off a position which simply agrees with the 
statement in the task is not likely to be engaging critically with 
the concept of imitation wherever it occurs in language use. 
In terms of approach, the stimulus lends itself to a number of 
areas of language where the writer can critically engage with 
language whilst also entertaining her or his reader. In Child 
Language Acquisition, of course, whether children copy adults 
is still a theoretical debate. Candidates could start with the 
typical assumptions of a general reader that we learn language 
exclusively by copying our parents and carers (considering 
accents and dialects, for instance). The piece could then ‘turn’, 
looking at virtuous errors and the way children will not be 
corrected (‘swimmed’ etc) and then turn the debate around. 
Another direction to take the piece could be the notion of 
accommodation in spoken discourse, where candidates can 
show off what they know about varieties of English and 
overt/covert prestige. It should be possible to bring in the 
occasional study (Jenny Cheshire, for example). 
Likewise, the stimulus invites candidates to write about gender. 
There are some recent findings by Deborah Cameron, for 
example, that suggest that women are the early adopters of 
certain linguistic traits (the upward inflection, for instance) and 
that men are likely to take that trait on.  
These are just a few of a myriad of options. Just as feasible 
would be: do we copy each other in our uses of technology? 
How do new words get spread? Why do words spread and then 
disappear? 
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the debate. Many writers in these papers have blogs 
of their own and some public figures in the 
entertainment world and the world of education blog 
on a regular basis. Blog posts are usually light in 
tone. Some journalists maintain (e.g. the writer and 
editor of The Spectator’s ‘Coffee House’ blog, 
Isabelle Hardman) that blogs expect more specialist 
knowledge of their readers than a regular paper 
and, whilst there must be some manipulation of 
linguistic concepts to take account of a more 
general audience, it should be acceptable to have a 
sense that the readers are loyal and often expect 
this kind of blog post. 
To demonstrate flair, there will almost certainly need 
to be some kind of hook at the start. Online readers 
would turn away from dry lectures on language. One 
way to achieve this is through an anecdote of some 
kind, possibly personal, or possibly drawn from the 
news itself. A quotation or a lively piece of data 
might work too. Candidates will want to leave the 
reader on a strong final note, too. 
As always with this kind of writing, students can opt 
for irony, either partly or completely. They could 
take inspiration from Question 1 (‘The empty nester’ 
text) and take on the voice of someone who sees 
themselves as highly original in their use of 
language but actually is studiously copying the 
sociolect of their peers. The tough part of this would 
be to manage to ‘critically engage’ with the 
language issue at the same time. No doubt possible 
through satire, but difficult.  
 

Below are some areas that could be covered: 
 

• Accommodation: how we copy accent and dialect, but 
also sometimes deliberately diverge 

• Overt and covert prestige: how we follow others in 
prestige forms, perhaps to gain power. More likely 
among females, perhaps (see Trudgill) 

• Behaviourism vs nativism in the acquisition of speech. 
Are we parrots or natural geniuses with language? 

• Technology – how traits spread across social media, 
texting, Twitter, including neologisms, emoticons, 
expressive punctuation and so on. Some complex 
studies in this area – very hard to pin down exactly how 
and why language changes… 

• Representation: the notion of the online persona – do 
we copy others? 
 

Again, to show assured knowledge and understanding, depth in 
particular areas – an editorial just focusing on examples of 
copied or created speech by children, for example – could be 
more effective than ranging widely across a number of areas of 
language. Probably only one of the above can be handled well 
in the time – but prepare to be surprised! 
 
 

 Indeed, the sense of the piece building to a definite 
finish is a mark of a candidate being in control of 
their material.  
 
Of course this task is actually a form of 
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transformation for candidates, where they are taking 
what they have learnt about the specified concept 
and re-presenting it for a non-specialist audience. 
The topic would require some high level thinking, 
but a wide range of formality levels could be 
justified, depending on the kind of publication, as 
long as it is kept consistent through the text. Some 
challenging vocabulary might make it in, but any 
jargon such as ‘language acquisition device’ or 
‘neologism’, while appropriate for the study of is 
going to be less welcome in a blog like this. The 
piece is likely to have more colloquial touches than 
a print article, including uses of idiom and 
contractions (‘don’t’, etc.) and minor sentences used 
deliberately (easy to spot this kind of purposeful 
rule-breaking if the rest of the article uses accurate 
standard punctuation!) but will not be too chatty.  
 
Synthesising AO2 and AO5 
 
It is important that candidates do not simply ‘rant’. 
All good discursive or argumentative writing has to 
be supported with evidence and this evidence must 
be engaged with, critically, for high marks.  
Candidates will need to have learnt some facts, 
some quotes, some names and statistics to prepare 
for this exam and have a few personal anecdotes up 
their sleeve. This will be a place to show their 
knowledge and to put any wider reading about 
English Language to good use. 
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There are a total of 24 marks available for Question 2.  
Decide on a mark for AO2 out of 12, and then a separate mark for AO5 out of 12. Add the two marks together to reach a total out of 24 marks.  It is 
possible that candidates may achieve different levels for each AO: allocate the mark according to the level of competency demonstrated for each 
AO individually. 
 
Level AO2 Mark AO5 Mark 

6 • In their piece of writing, candidates show an assured 
knowledge and understanding of the specified 
concept and issue and its relevance to language use. 

• Candidates engage critically with the specified 
concept and issue.  

11–12 
 

• An expertly-constructed text showing, perhaps 
surprising, originality in making the piece appropriate 
to the form specified in the task. 

• The use of appropriately chosen linguistic features 
shows flair and the writing precisely suits the audience 
defined in the task.  

11–12 
 

5 • In their piece of writing, candidates show a good 
knowledge and understanding of the specified 
concept and issue and its relevance to language use. 

• In their piece, candidates show that they can take a 
critical angle on the specified concept and issue.  

9–10 
 

• A well-constructed text, which is appropriate to the 
form specified in the task. 

• The use of appropriately chosen linguistic features 
shows skill and their writing suits the audience defined 
in the task. 

9–10 
 

4 • In their piece of writing, candidates show an 
essentially sound level of knowledge and 
understanding of the specified concept and issue and 
its relevance to language use.  

• Candidates show that they have some ability to think 
and write critically about the concept/issue.  

7–8 
 

• A deliberately constructed text, which contains most of 
the main elements of the form specified in the task.  

• There is clear use of appropriate linguistic features 
and the writing has been modulated to take account of 
the audience defined in the task. 

7–8 
 

3 • Their knowledge and understanding of the chosen 
language concept or issue is mostly accurate, 
although is likely to lack the depth needed to be 
convincing. 

• In their piece of writing, candidates have addressed 
the specified language concept/issue, although not 
critically. 

 

5–6 
 

• A text which is attempting to match the task’s purpose 
and which is at least recognisable as an example of 
the form specified in the task. 

• There are some appropriate language features 
employed and some attempts have been made to take 
account of the audience defined in the task. 

5–6 
 

2 • Candidates’ knowledge and understanding of the 
concept/issue is likely to have inaccuracies or be 
muddled.  

• The language concept/issue is present in the piece 
although somewhat indistinct or confused. 

3–4 
 

• A text which has some sense of the form specified in 
the task, but which leaves out key elements.  

• There are some attempts to use appropriate language 
features, although probably not employing a register 
which suits the audience defined in the task. 

3–4 
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Level AO2 Mark AO5 Mark 
1 • Candidates do not appear to understand the concept 

or issue but it is possible to see one or two points 
relating to it. 

• The language concept or issue will be just barely 
detectable in the piece. 

1–2 
 

• Candidates produce writing which has little sense of 
the specified task, although there may be one or two 
superficial features of the form specified in the task. 

• One or two appropriate language features may be 
present; the audience is not understood or addressed. 

1–2 
 

0 • No response or no response worthy of any credit. 0 • No response or no response worthy of any credit. 0 
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Indicative Content - Please note: indicative content indicates possible points candidates might make, but this is not an exhaustive account.  Any 
valid response should be rewarded. 
Question Guidance Mark Text features 

3 Text B is an edited extract from a 
conversation from The Listening 
Project, broadcast on Radio Four in 
February 2016. Two serving police 
officers, Iain and Claire, talk about life 
in the police force  
 
Text C is a thread from an online 
forum for people working in the police 
force and those interested in police 
work. The posts have been edited.  
 
Using appropriate linguistic concepts 
and methods, analyse the ways in 
which language is 
used in these two texts. In your 
answer you should: 
 

• explore connections and 
variations between the texts 

• consider how contextual 
factors contribute to the 
construction of meaning.                    

 
A03  
 
A subtle but distinctive contrast between 
what appears to be a genuinely 
spontaneous conversation in Text B 
(albeit delivered often in quite a careful 
and professional way) and an online 
Forum which contains features of 

36 Phonetics, phonology and prosodics 

Text B Text C 
• Elision of words (e.g. ‘kinda’, 

‘gonna’) from both speakers 
suggests both speed of 
conversation and informality of 
situation 

• Emphatic stress (‘any day of 
the week’) suggests their 
animation and passion for their 
work. 

• Standard English with no attempt at 
phonetic spellings 

• Expressive punctuation and use of 
capitals – e.g. ‘NOT WHAT IT USED 
TO BE’ mimics increased volume in 
speech, to suggest strength of 
writer’s cynicism about modern 
policing. 

 
Lexis and semantics 

Text B Text C 
• A small amount of low 

frequency Latinate lexis: 
‘serving the community’ is a 
collocation belonging to the 
field of policing, suggesting 
pride in the role  

• Lexis from field of policing, 
including the term ‘thieves on’, 
shows shared knowledge of 
two speakers and, at that point, 
minimal thought for an ultimate 
radio audience  

• Iain and Claire seem to 
become more formal and drop 
their non-standard usage when 
they come to the final 
sequence containing advice 
about policing to notional new 
recruits. 

• Mixed register in terms of 
vocabulary, with some more low 
frequency Latinate lexis than Text B: 
e.g. ‘recruits’, ‘dispute’, impartial’, 
‘negativity’, suggesting that writers, 
in this public space wish to represent 
themselves professionally. Suggests 
overt prestige 

• Field-specific lexis peppers the 
forum posts, with uses of noun 
phrases like the somewhat 
euphemistic ‘verbal domestic 
disputes’, showing professionalism 
of contributors. Not overwhelmingly 
specialised, however, as the 
originator of the thread, jamie678, is 
not a serving police officer 

• Interesting example of prescriptivist 
attitude in the post ‘defiantly or 
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conversational discourse but, as Crystal 
has suggested, arguably following a 
mode belonging particularly to language 
and technology. Text B follows a turn-
taking structure, with plenty of 
overlapping and interruption. In Text C 
turns, or posts, are more extended and 
use a range of interesting multimodal 
elements (including their own ‘handles’, 
emoticons and expressive punctuation). 
The audience for the Text B programme, 
being on Radio Four, is reasonably 
educated, but the conversation (whilst 
edited down) is not mediated at this point 
(The Listening Project does have an 
introduction from journalist Fi Glover, not 
included here) – hence it is fairly free-
flowing and anecdotal. In Text C, the 
audience is police-oriented, so there is 
some use of a more specialised register. 
The posts are in approachable language 
with spoken mode elements (e.g. minor 
sentences like ‘Possibly not’). The 
discourse is asynchronous, with time 
delays of up to a few hours, meaning that 
each post tends to be quite crafted. 
 
 
 
 
 

• Interesting use of 
neologism/compound noun 
‘cybercrime’ and the well-
known compounded brand 
name ‘Facebook’ - suggests 
interest in this newer field of 
policing and Claire’s own 
regard for the idea of moving 
forward. 
 

definitely?’ again showing 
contributors’ and/or moderators’ 
desire to maintain standards of 
expression on this forum, not typical 
of all online communication 

• Figurative language includes 
common idioms (e.g. ‘welcome 
aboard’, ‘air any concerns’), showing 
that this forum is based around the 
concept of spoken discourse 

• Swear word used by Zulu 22, is 
actually a quote from a possibly 
made-up officer, said to him/her 
when joining up. It is also asterisked 
to avoid offence, showing a distance 
from the use of this lexis in this 
context, again reinforcing the values 
of the Forum 

• Language of ‘Forum’, itself a word 
which has undergone semantic 
change from its classical origins, 
such as ‘Posted’ and the phrase 
‘Forum Member’ all notable and part 
of this form of communication. 

   Pragmatics 
Text B Text C 



 

19 

• No use of irony, particularly. 
All pragmatics are on the 
surface of all utterances by 
both speakers. 

• The little sayings like ‘It’s going to 
be a two banana kind of day’ are 
not necessarily directly linked to 
the meaning of the post above 
them – seem to be part of a 
separate more long-term 
discourse, part, perhaps, of a 
kind of covert prestige element to 
the discourse. 
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Question Guidance Mark Text features 
3 A04 

 
Both texts contain features of turn-taking 
that we would expect to see in spoken 
discourse, but the synchronous nature of 
Text B means that the two speakers are 
overlapping, interrupting and generally 
working off one another in a mostly (but 
possibly not entirely) supportive way. 
Candidates may well wish to discuss their 
work on language and gender here, since 
Iain does seem to be exhibiting traits that 
could draw analysis from both dominance 
(e.g. Fishman, Spender) and difference 
(Coates, Cameron etc) theorists, 
particularly at the end where he seems to 
want to dominate the discourse. The 
study of language and power may also be 
relevant, however, since it is clear that 
Iain is the longer-serving and therefore 
perhaps more senior police officer. In 
Text C the gender of the respondents is 
not always clear, although a number 
seem like they are male (e.g. ‘pigman’, 
‘tommo’). Power is relevant here, since 
the knowledge and experience of these 
older, more experienced police officers 
allows them to ‘talk’ with authority to the 
originator of the thread, ‘jamie678’. 
 
There is a visual dimension to the online 
texts, with the images that relate to the 
contributors’ ‘avatars’, as well as the 
emoticons. Mostly, however, the text is in 
quite carefully-planned written mode with 
some low frequency lexis (‘impartial’, 

36 Grammar and morphology  
Text B Text C 

• Interesting variety of sentence 
types with, arguably, quite a 
high degree of subordination 
present given that this is 
spoken discourse – suggests 
the care and thought going into 
this discussion where they are 
perhaps aware that they might 
be passing on advice to their 
quite wide audience 

• Generally declarative mood, as 
they work off each other to 
develop their ideas about their 
experiences in policing. 

• Like B, quite a bit of 
subordination present, again 
perhaps to suggest the careful 
thought going into these advisory 
posts 

• Declarative throughout, suits 
informative purpose of 
informative/advisory writing 

• Minor sentences used in some 
posts show contributors 
responding in a way similar to 
actual spoken synchronous 
discourse (e.g. ‘Possibly not?’). 

Discourse 
Text B Text C 

• Not schematic, particularly, 
although it is edited so it is 
hard to tell how it begins and 
ends. Free-flowing utterances 
with a high degree of turn-
taking but also both overlaps 
and plenty of latched talk – all 
suggest ease of relationship 
and keenness to participate 

• Claire adopts traits that have 
been attached to females in 
talk. Reasonably balanced 
between speakers in terms of 
agenda-setting but on police 
dogs and on the appeal of 
policing Claire does more of 

• Mixed-mode and multimodal 
discourse. Agenda is set by ‘rules’ 
of a Forum, where participants 
answer an initial question from the 
OP or original poster. Most posts 
are thus in reply to the same 
question (or to his subsequent post) 
and can be seen as a sequence of 
adjacency pairs with jamie678 
initiating and the others responding 
in turn 

• Conversational discourse markers 
show the start of posts, similar to 
conversational turns, with ‘well’ used 
by two writers 

• Individual posts are sometimes like 
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‘domestic’ and ‘harrowing’ from 
almostthere for example) and some multi-
clausal sentences.  
 
In both texts the speakers/writers 
represent themselves in a light-hearted 
way, but clearly wish to retain an air of 
professionalism, probably because they 
are showing off their profession in a 
public space.  
 
Iain and Claire both exhibit traits of 
dialect, with some non-standard lexis and 
grammar (e.g. ‘get bit’) but are clearly 
also adept at using standard English. 
Some mileage here in applying Giles’ 
accommodation theory as well as 
Trudgill’s overt/covert prestige. Likewise, 
in Text C, whilst the norm seems to be 
standard English, with a professional 
formality coming in in many of the posts, 
there are examples of slang and taboo 
lexis (‘the jobs f*******d’) and it is possible 
to apply theories of covert prestige to this.  
 
 

the positive feedback to his 
utterances and uses a 
facilitative tag question. Overall 
Iain talks more (see Spender 
and female verbosity myth) 

• Generally cooperative 
dialogue, suggests that both 
participants are comfortable 
with each other 

• High number of non-fluency 
features, including fillers and 
plenty of false starts - shows 
that this talk is likely to be 
unplanned. 

micro-blog posts – fully structured 
etc. Others are to-the-point and 
blunt (e.g. ‘Well in answer to… 
USED TO BE’) showing a lower 
level of participation 

• Use of separate statements in 
coloured font are not part of the 
main discourse – effectively non-
sequiters, and meant to be light-
hearted 

• Emoticons used on three occasions 
acting as a kind of paralinguistic 
element, trying to ensure that the 
pragmatics of the utterance (e.g. the 
correction ‘Defiantly or definitely?’) 
is understood – that it’s not meant to 
be taken seriously and is just a bit of 
fun 

• Spelling (‘polcing’ etc) and 
punctuation errors show that 
standards are, despite being 
professional, not as high as printed 
material might be 
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There are a total of 36 marks available for Question 3.  
Decide on a mark for AO1 out of 12, and then a separate mark for AO3 out of 12, and a separate mark for AO4 out of 12. Add the three marks 
together to reach a total out of 36 marks.  It is possible that candidates may achieve different levels for each AO: allocate the mark according to the 
level of competency demonstrated for each AO individually. 
 
Level AO1 Mark AO3 Mark AO4 Mark 

6 • Candidates apply a range of 
appropriate methods in an 
assured and systematic way, 
using appropriate terminology 
and writing in a secure 
academic register.  

• They deftly establish and 
explore patterns of language 
use and can closely analyse 
incisively chosen evidence. 

11–12 
 

• Candidates make discerning 
points about the possible effect 
of contextual factors on 
particular features of language, 
both in terms of production and 
reception. 

• They perceptively evaluate their 
points, suggesting alternatives 
for how context might account 
for variations in language use. 

11–12 
 

• Candidates selectively and 
methodically apply confident 
knowledge of appropriate 
linguistic concepts across both 
texts.  

• Candidates compare particular 
linguistic features in the two 
texts, making illuminating 
connections between them 
which clearly establish some of 
the varied ways that language 
is used. 

11–12 
 

5 • Candidates apply a range of 
appropriate methods to the 
texts in a systematic way, 
using appropriate terminology 
and coherent written 
expression.   

• They establish patterns of 
language use and can analyse 
well-chosen evidence in some 
depth. 

9–10 • Candidates make strong and 
helpful points about relevant 
contextual factors, showing how 
context might affect language 
use, both in terms of production 
and reception. 

• They show that they can weigh 
up how contextual factors might 
account for variations in 
language use. 

9–10 • Candidates methodically apply 
sound knowledge of 
appropriate linguistic concepts 
across both texts.  

• Candidates compare linguistic 
features in the two texts, 
making helpful connections 
between them which show 
some of the ways that 
language varies. 

9–10 
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Level AO1 Mark AO3 Mark AO4 Mark 
4 
 
 
 

 

• Candidates apply some 
appropriate methods in a 
sound way, using mostly 
appropriate terminology and 
coherent if uneconomical 
writing. 

• Analysis is characterised by 
either a fairly limited number of 
well-developed points, with 
relevant evidence, or a larger 
number of valid supported 
points that lack depth. 

7–8 
 
 

 

• Candidates make some valid 
points about context, showing 
how contextual factors can affect 
language production and 
reception 

• They come to some sound 
conclusions about how 
contextual factors could cause 
variations in language. 

7–8 
 

 

• Candidates apply accurate 
knowledge of linguistic 
concepts to language features 
in a way that is mostly 
appropriate, across both texts. 

• They make some comparisons 
of linguistic features in the two 
texts, making some 
connections between them 
which show ways in which 
language use varies. 

7–8 
 
 

 

3 • Candidates attempt to apply 
linguistic methods with some 
success, and terminology is at 
times appropriate; written 
expression contains some 
errors. 

• Analysis is uneven and is 
characterised by either 
scattered points that are 
supported with evidence or 
points which may have validity 
but are unsupported.  

5–6 
 

• Candidates make a few 
successful attempts at showing 
how basic contextual factors 
affect the way language is 
produced and received. 

• Conclusions drawn tend to be 
assertive and simplistic rather 
than weighed in the balance and 
are sometimes unconvincing; 
there may be an elementary 
sense of how context affects 
language variation. 

5–6 
 

• Candidates have a loose grasp 
of linguistic concepts and 
attempt to apply them to both 
texts, although sometimes 
unconvincingly. 

• They will make more general 
connections and will attempt to 
compare particular features but 
with only partial success. 

5–6 
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Level AO1 Mark AO3 Mark AO4 Mark 
2 • Candidates make a vague 

attempt to apply linguistic 
methods to the texts and some 
terms are used, with occasional 
appropriateness; writing is likely 
to contain errors which 
sometimes obscure meaning. 

• One or two simple points are 
made, with little or tenuous 
evidence; assertive rather than 
analytical. 

3–4 
 

• Candidates can comment on 
context, although this is unlikely 
to be show proper grasp of 
production and reception and so 
is of very limited use. 

• Evaluation of points is not 
happening in this level because 
there is no real exploration of 
language, but there may be one 
or two generalisations made 
about the effects of context on 
the language. 

3–4 
 

• Where linguistic concepts are 
in evidence for each text, 
understanding is shallow and 
knowledge of them is likely to 
be muddled. 

• Some loose connections 
between the texts are 
established in one or two 
places in the answer. These 
connections are likely to be 
simple matching or contrasting 
of features with very little 
demonstration of how language 
varies. 

3–4 
 

1 • Candidates struggle to apply the 
linguistic methods; terminology, 
if present, is inappropriate and 
accuracy of written expression is 
very limited. 

• There may be the odd point 
made but there is no analysis 
with evidence.  

1–2 
 

• One or at the most two 
references are made to the 
context with no link to language 
production or reception. 

• Little or no attempt to draw 
conclusions about the effect of 
context on different uses of 
language.  

1–2 
 

• Any knowledge of linguistic 
concepts is likely to be mostly 
inaccurate with perhaps a very 
vague sense of understanding 
both texts being present. 

• The notion of comparison is 
essentially lost in this level. 
There may be one or two 
connections here and there but 
these do not help with notions 
of the varieties of language 
use. 

1–2 
 

0 • No response or no response 
worthy of any credit. 

0 • No response or no response 
worthy of any credit. 

0 • No response or no response 
worthy of any credit. 

0 
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APPENDIX 1 
Assessment Objective weightings are given as percentages. 
 
Assessment Objectives Grid  

 
 

Question AO1% AO2% AO3% AO4% AO5% Total% 
1 5 0 5 0 0 10 
2 0 6 0 0 6 12 
3 6 0 6 6 0 18 

Totals 11% 6% 11% 6% 6% 40% 
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