accept the positions they find themselves in after schooling, even though itis disadvantages arising
from social class background that create inequalities in educational success,

The work of Althusser: education as an ideological state apparatus

The Marxist Althusser (1971) saw the main role of education in a capitalist society as the reproduc-
tion of an efficient and obedient labour force. This involves two aspects:

@ thereproduction of the necessary technical skills.
@  thereproduction of ruling class ideology (the dominant beliefs and values) and the socializa-
tion of workers into accepting this dominant ideology (this is known as false consciousness),

Althusser argues that, to prevent the working class from rebelling against their exploitation,
the ruling class must try to win their hearts and minds by persuading them to accept ruling class
ideology. This process of persuasion is carried out byanumber of ideological state apparatuses,
such as the family, the media, the law, religion and the education system. Althusser argues that

in contemporary Western societies the main ideological state apparatus is the education system,
which:

@ passes onruling class ideology justifying the capitalist system,

@ selects people for the different social classes as adults, developing the right attitudes and
behaviour; for example, workers are persuaded to accept and submit to exploitation, and man-
agers and administrators to rule.

Bourdieu and the reproduction of class inequalities

Bourdieu (1977) regards a key role of the education system in capitalist societies as legitimizing
(justifying) class inequalities and reproducing the class structure. Bourdieu argues that each social
class possesses its own cultural framework or set of ideas, which he calls a habitus. This cultural
framework contains ideas about what counts as good and bad taste, good books, newspapers, TV
programmes and so on. This habitus is picked up through socialization in the family. The dominant
class has the power to impose its own habitus in the education system, so what counts as educa-
tional knowledge is not the culture of society as awhole, but that of the dominant social class. Those
who come from better-off middle- and upper-class backgrounds have more access to the culture of
the dominant class. Bourdieu calls this advantage cultural capital. He therefore suggests success
in the education system is based on the possession of cultural capital and of access to the habitus
or culture of the dominant social class,

Pupils from lower social classes do not in general possess cultural capital, so the educational
failure of the majority of these pupils is inevitable. However, the dominant ideology (as seen in
the functionalist view) is that success and failure in the education system is meritocratic, based
on individuals’ talents and hard work, and those who succeed are seen to deserve their higher
places in the class structure, However, success and failure are really based on the possession of
cultural capital, and the education system devalues working-class culture and regards it as infe-
tior to upper- and middle-class culture. This makes it very difficult for pupils from lower social
classes to succeed in the education system, while the upper and middle classes have an in-built
advantage and much greater chances of educational success before they even start school. This
makes it easier for higher-class individuals to stay in the class they were born into, and legiti-
mizes the higher social class positions which they go on to hold as adults. In this way, Bourdieu
argues, the education system legitimizes and reproduces class inequalities from one generation
to the next.

There is more discussion of Bourdiey and cultural capital on pages 60-1

Schooling, repression and hegemonic control: Tilich and Freire
The Marxist idea of education reproducing inequality and a conformist, submissive and obedient
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education system at different stages for di : . .
2 Can you think of values or ideas that are passed on through the education system which might be

in the interests of the dominant groups in society rather than in the interests of all?




Bowles and Gintis: schooling and the ‘long shadow of work’
Bowles and Gintis (2011 [1976]) argue, like Althusser,
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Bowles and Gintis reject the functionalist view that social class inequalities in capitalist society arise
from fair competition in education, in which everyone stands an equal chance. In contrast, theyargue
that social class background, ethnicity and gender are the main factors related to success or failure
in education and the job market. People from upper and upper middle-class backgrounds (and who
are white and male) tend to obtain higher qualifications and better jobs than working-class children

of similar ability. Bowles and Gintis see both equality of opportunity and meritocracy as myths that

promote the idea that failure in education arises from lack of ability or hard work, when in most cases

itarises because of social class and family background. Education is therefore seenasactingas akind

, that hides the fact that it maintains and reproduces the existi i
class inequalities between generations, and in most cases simply confirms individuals’ class of origin
(the one they were born into) as their class of destination (the one they end up in as adults).

1 Describe in detail five features of the hidden curriculum found in your school, or the one you once
attended, which reflect the expectations of employers and the demands of the workplace after
school.

2 Drawing on your own experiences at school, what features of your education do you think
prepared / will prepare you most for life after school? Think of particular subjects studied and
activities undertaken, and the features of the hidden curriculum in table 2.2 which were/are
found in your school.

3 Using examples from your own school life, to what extent do you agree with Bowles and Gintis
that ‘schooling operates in the long shadow of work’?

4 The features of the hidden curriculum shown in table 2
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Criticisms of Althusser, Bourdieu, Illich, Freire, and Bowles and Gintis

These theorists have been criticized on three main fronts:

® Thereis alack of detailed research into schools. Althusser, mba.wg&mm mbm m:Em.m MoH QM._HB-
ple, assume the hidden curriculum is actually influencing @cw:@ but pupils mam.w mm n r
passive recipients of education, and, despite what Illich and Freire suggest, pupils often




little regard for teachers’ authority and school rules and discipline (as Willis’s research below
shows).

@ Bowles and Gintis, Illich and Freire ignore some influences of the formal curriculum. This
does not always seem designed to promote the ideal employee for capitalism, and to develop
uncritical, passive and unquestioning conformist behaviour. The humanities and subjects like
sociology produce critical thinkers, while work-related courses remain of relatively low status.
Employers often complain that the education system does not produce the well-qualified and
conformist workers with suitable skills that Marxist writers suggest it does.

They tend to be somewhat deterministic, in the sense that they assume people have no real
ability to make choices or have control over what happens to them, and they don’t really
explain how and why many working-class children are successful in education,

The work of Willis

Paul Willis’s work, Learning to Labour: How Working Class Kids Get Working Class Jobs (1977),
helps to overcome some of the weaknesses of more traditional Marxist approaches like those of
Althusser and Bowles and Gintis, Willis adopts a Marxist approach, but also draws on the interac-
tionist perspective.

Willis recognizes that schools do not produce a willing and obedient workforce — a quick glance
at almost any secondary school provides evidence that students do not always obey teachers, that
they can be disruptive and challenge the school. Willis saysitis easy to understand why middle-class
young people willingly go into secure and well-paid middle-class career jobs, but what is more diffi-
cult to explain is why working-class young people go so willingly into dead-end, low- paid and boring
manual working-class jobs.

Willis studied a group of twelve working-class male pupils he referred to as ‘the lads’ in a school
on a working-class housing estate in Wolverhampton in the 1970s. The lads developed an anti-
school or counter-school subculture opposed both to the main aims of the school, and to the
‘ear 'oles’ — conformist pupils who generally conformed to school values, ‘The lads’ attached little
value to the aims of the school, such as gaining qualifications, and their main priority was to free
themselves from control by the school, to avoid or disrupt lessons, to have a ‘laff and to getinto the
world of work as soon as possible,

Rejecting schooling and wanting to leave school as soon as they could and escape from the * pen-
pushing’ of the ‘earoles’, the lads did not see school as relevant to them. Their priorities were to get
their hands on money, to impress their mates, to keep up with older drinkers in the pub, to impress
the girls, and to show they could * graft’ in male manual jobs as well as the next man,

In this context, school was boring, pointless and irrelevant to their lives, and stopped them
smoking, drinking, going out at night, getting a job and cash, and involving themselves in the ‘real’
world of male, manual work.

Willis found a similarity between the counter-school culture and the workplace culture of male
lower working-class jobs, such as sexism, alack of respect for authority and an emphasis on ‘having
a laff’ to escape the boring and oppressive nature of both school and work,

Willis’s research suggests that schools are not directly preparing the sort of obedient and docile
labour force required by capitalism which Althusser and Bowles and Gintis suggest. Young,
working-class males are not forced or persuaded by the school to leave and look for manual jobs,

cEmo&<m€§.m2mgoo_EwocmrEmoozbﬁma-mowooy o::cnmm:aéc:bmgmbﬁmHB&mmmEm-mE:mm
and unskilled work the minute they leave school. .

®

1 To what extent do you think Willis's research might be true of all schools? Do you think there are
any reasons why there might be uncertainty about this given the size of Willis's study?
2 What evidence is/was there at your own school of an anti-school or counter-school subculture

like that of ‘the lads? Give examples of the types of behaviour displayed by such students, and
suggest reasons for it
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